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Victorian Curriculum Mapping Tool Foundation – Year 2  
The purpose of this mapping tool is to assist teachers in designing curriculum for Foundation – Year 2 in Integrated Inquiry. The Achievement 
Standards on page 2 are directly from the Victorian Curriculum. Information on pages 3-6 has been adapted from The Victorian Curriculum and 
Australian Curriculum. This tool does not reflect the total content of the Victorian Curriculum. 
 
In Integrated Inquiry the 3 ‘strands’ of content and knowledge, inquiry and skills, and general capabilities interweave and should not be considered separate. There are 
many overlaps across the strands, which reflect the interconnectedness of the curriculum. By identifying these connections during the planning stage, teachers are better 
able to make connections for students during the learning. 
 
Page 2: Outlines the Achievement Standards (content and skills) in those Learning areas that usually lend themselves to the formation of topics for Integrated Inquiry. 
Science, History, Geography, Civics and Citizenship, Economics and Business, Health (the Health component of Health and Physical Education), and Design 
Technologies 
 
Page 3: Identifies key content (knowledge and understanding) that could be incorporated into Integrated Inquiry units as students work towards the Achievement 
Standards on page 2. This content is adapted from the Victorian Curriculum. Broad coverage of this content is the aim of a 2-year program, and some exploration of 
each Learning area each year. However, inquiries should not be limited to the content described here as student interests will take individual learners beyond the stated 
curriculum. It is also not the intent of this document to suggest that all the content described on this page is ‘covered’, teachers should use it as a framework to design 
curriculum that is relevant for their students. 
 
Page 4: Identifies the skills required to inquire in the areas of: Science, History, Geography, Civics and Citizenship, Economics and Business, Health, and Design 
Technologies. This content is adapted from the Victorian and Australian Curriculum. There are several different inquiry processes including; research process, 
scientific process, design process, problem-solving process and field study process, and by following these processes students can be introduced explicitly to those skills.  
 
Page 5: Outlines the inquiry processes mentioned on page 4. These incorporate many of the skills embedded in each of the learning areas. By following and articulating 
the appropriate inquiry process for any investigation to students, teachers are able to scaffold the learning of these skills. 
 
Page 6: Outlines the general capabilities for this level. This content is adapted from the Victorian Curriculum. Integrated Inquiry provides great opportunities for 
developing: Critical and Creative Thinking, Personal and Social Capability, Ethical Capability, and Intercultural Capability, with students. 
 
This mapping tool may be used to: 

• Audit curriculum that has been covered 
• Make connections during the planning process 
• Forward plan for forthcoming units 
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Foundation – Year 2 
Achievement Standards 
Through the teaching of integrated 

Inquiries students in Foundation and Years 
1 and 2 move towards the achievement of 

the following standards. Assessment 
gathered during the teaching allows 

teachers to make judgements against 
these standards. 

SCIENCE 
By the end of Level 2, students describe examples of how 
people use science in their daily lives. They identify and 
describe examples of the external features and basic needs 
of living things. They describe how different places meet the 
needs of living things. They describe the properties, 
behaviour, uses and the effects of interacting with familiar 
materials and objects. They discuss how light and sound can 
be produced and sensed. They identify and describe the 
changes to objects, materials, resources, living things and 
things in their local environment. They suggest how the 
environment affects them and other living things. 
Students pose and respond to questions about familiar 
objects and events and predict outcomes of investigations. 
They use their senses to explore the world around them and 
record informal measurements to make and compare 
observations. They record, sort and represent their 
observations and communicate their ideas to others. 
 

HISTORY 
By the end of Level 2, students explain aspects of daily life to 
identify how some have changed over recent time while others 
have remained the same. They describe personal and family 
life, a person, site or event of significance in the local 
community. 
Students sequence events in order, using a range of terms 
relating to time. They use sources (physical, visual, oral) 
including the perspectives of others (parents, grandparents) to 
describe changes to daily life and the significance of people, 
places or events. They compare objects from the past and 
present. Students create a narrative about the past using terms 
and a range of sources.  

GEOGRAPHY 
By the end of Level 2, students define place and identify and 
describe features of places and changes in these, at a local 
scale. They identify how people are connected to different 
places and explain the value of places to people. They describe 
different ways that places can be cared for. 
They collect and record geographical data and information. 
They represent data and information in tables, plans and 
labelled maps and interpret it to draw conclusions. 
They describe and explain location and distance using 
geographical terms, and describe the location of the major 
geographical divisions of the world. 

ECONOMICS AND BUSINESS 
There is no learning focus or formal standard for 
Economics prior to level 5, however preliminary 
exploration of Economics and Business concepts 
could be included in other units. 
 

CIVICS AND CITIZENSHIP 
There is no learning focus or formal standard for 
Civics and Citizenship at this level, however 
preliminary exploration of civics and citizenship 
concepts could be included in other units. 

 

HEALTH  
By the end of Foundation Level, students recognise how they 
are growing and changing. They identify and describe the 
different emotions people experience. They identify actions that 
help them be healthy, safe and physically active. They identify 
different settings where they can be active and how to move 
and play safely. They describe how their body responds to 
movement. 
By the end of Level 2, students describe changes that occur as 
they grow older. They recognise how strengths and 
achievements contribute to identities. They understand how 
emotional responses impact on others’ feelings. They examine 
messages related to health decisions and describe how to help 
keep themselves and others healthy, safe and physically active.  
 
 

DESIGN TECHNOLOGIES 
By the end of Level 2, students describe the purpose 
of familiar designed solutions and how they meet the 
needs of users and affect others and environments. 
They identify the features and uses of some 
technologies for each of the prescribed technologies 
contexts. 
With guidance, students create designed solutions for 
each of the prescribed technologies contexts. They 
describe given needs or opportunities. Students create 
and evaluate their ideas and designed solutions based 
on personal preferences. They communicate design 
ideas for their designed solutions, using modelling and 
simple drawings. Following sequenced steps, students 
demonstrate safe use of tools and equipment when 
producing designed solutions.   
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HEALTH AND P.E. 
Foundation: 
• Identify personal strengths  
• Name parts of the body and describe how their body is growing and 

changing 
• Identify people and actions that help keep themselves safe and healthy 
• Practice personal and social skills to interact with others  
• Identify and describe emotional responses people may experience in 

different situations 
• Identify actions that promote health, safety and wellbeing 
• Participate in play that promotes engagement with outdoor settings 

including aquatic and!the natural environment  
Year 1/2 
• Describe their own strengths and achievements and those of others, and 

identify how these contribute to personal identities  
• Describe physical and social changes that occur as children grow older and 

discuss how family and community acknowledge these 
• Practice strategies they can use when they need help with a task, problem or 

situation at home and/or at school 
• Recognize situations and opportunities to promote and improve their own 

health, safety and wellbeing 
• Examine health messages and how they relate to health decisions and 

behaviours 
• Identify and explore natural and built environments in the local community 

where physical activity can take place 
• Explore actions that help make the classroom a healthy, safe and active 

place 
 
 
 
 

GEOGRAPHY  
• Describe and represent the location of places and their features on maps and models, including a globe, and the location 

of the major geographical divisions of the world in relation to Australia 
• Definition of places as parts of the Earth’s surface that have been given meaning by people, and how places can be 

defined at a variety of scales 
• Connections of people in Australia to other places in Australia and across the world 
• Aboriginal and Torres Strait Islander Country/Place on which the school is located and why Country/Place is important to 

Aboriginal and Torres Strait Islander peoples, and the ways in which they maintain special connections to particular 
Country/Place 

• Weather and seasons and the ways in which different cultural groups, including Aboriginal and Torres Strait Islander 
peoples, describe them 

• Natural, managed and constructed features of places, their location and how they change 
• Reasons why some places are special and some places are important to people and how they can be looked after 
• Activities in the local place and reasons for their location, and the influence of purpose, distance and accessibility on the 

frequency with which people visit places 
 
 

HISTORY  
Key ideas: Personal and Community Histories, Chronology, 
Continuity and Change, Significance of historical events  
 
• Who the people in their family are, where they were 

born and raised, how they are related to each other 
and how their stories are communicated and shared 

• Differences and similarities in family structures and 
the role of family groups today, and how these have 
changed or remained the same over time 

• Differences and similarities between daily life now 
and in their parents and grandparents childhoods 
including; 

o Family traditions 
o Leisure time  
o Communicatons  

• How the present, past and future are signified by 
terms indicating and describing time 

• How they, their family, friends and communities 
commemorate past events that are important to them 

• The history of a significant person, building, site or 
part of the natural environment in the local community 
and what it reveals about the past 

• The significance today of an historical site of cultural 
or spiritual importance 

• The effect of changing technology on people’s lives 
and their perspectives on the significance of that 
change 
 

ECONOMICS 
 
There is no learning focus or formal standard for Economics prior to level 
5, however preliminary exploration of Economics and Business concepts 
could be included in other units. 

• economic thinking, by making observations about their world 
and their interactions with it.  

• identify needs and wants   
• develop an understanding of resource allocation (scarcity) when 

making everyday decisions about spending money or how they 
use their time.  

• explore the reasons why people work, jobs in their local 
community, and the types of work undertaken by their family 
and friends.   

• use some Economics and Business vocabulary in everyday life 
and school situations, such as money, banking, choice, buying, 
selling, goods, services and work  

CIVICS AND CITIZENSHIP 
There is no learning focus or standard at this level, however preliminary 
exploration of the following concepts could be included in other units; 
• Civic identity 
• Roles in the community 
• Rights and Responsibilities of citizens 
• Developing connections to the school and community 
• Values of democratic!communities such as freedom, equality, 

respect, accountability, responsibility, tolerance and inclusion 
• A sense of school, community and civic engagement and 

participation 
 

SCIENCE  
• People use science in their daily lives 
• Living things have a variety of external features and live in different 

places where their basic needs, including food, water and shelter, 
are met 

• Living things grow, change and have offspring similar to themselves 
• Objects are made of materials that have observable properties 
• Everyday materials can be physically changed or combined with 

other materials in a variety of ways for particular purposes 
• Observable changes occur in the sky and landscape; daily and 

seasonal changes affect everyday life 
• Earth’s resources are used in a variety of ways 
• The way objects move depends on a variety of factors including their 

size and shape: a push or a pull affects how an object moves or 
changes shape 

• Light and sound are produced by a range of sources and can be 
sensed 

 

DESIGN AND TECHNOLOGIES 
 
• Identify how familiar designed solutions are created and consider 

sustainability to meet personal and local community needs 
• Explore how technologies use forces to create movement in designed 

solutions 
• Explore how plants and animals are grown for food, clothing and 

shelter 
• Explore how food is selected and prepared for healthy eating 
• Explore the characteristics and properties of materials and 

components that are used to create designed!solutions!
 

 Foundation – Year 2 Content 
Adapted from Vic Curric. 

By exploring the explicit content in these areas 
students will be able to demonstrate their 

understanding of the content component of the 
achievement standards on page 2.  

The content explored in any Integrated Inquiry 
should not be limited to these descriptors as 
student interests can extend beyond these 

parameters  
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Design Technologies Processes and Production 
Skills 
Investigate:  
• Explore needs or opportunities for designing, and the 

technologies needed to realise designed solutions 
Generate and Design:  
• Visualise, generate, and communicate design ideas through 

describing, drawing and modeling 
Produce:  
• Use materials, components, tools, equipment and techniques 

to produce designed solutions safely 
Evaluate:  
• Use personal preferences to evaluate the success of design 

ideas, processes and solutions including their care for 
environment 

Plan and Manage:  
• Sequence steps for making designed solutions 

 

 

Foundation – Year 2 Skills 
Adapted from Victorian 

 and Australian Curriculum 
By developing the explicit skills in these areas 

students will be able to engage fully in inquiries that 
draw from each learning context. 

Skills are an important component of the 
achievement standards on page 2.  

The specific learning area skills can be explicitly 
taught and learned by using the appropriate inquiry 
process for the investigation that are described on 

page 5. 
These include the: Research Process, Scientific 
Process, Problem-solving Process, Field Study 

Process, and Design Process 

Science Inquiry Skills 
Questioning and predicting 
• Respond to and pose questions, and make predictions 

about familiar objects and events 
Planning and conducting 
• Participate in guided investigations, including making 

observations using the senses, to explore and answer 
questions 

Recording and processing 
• Use informal measurements in the collection and recording 

of observations 
• Use a range of methods, including drawings and provided 

tables, to sort information 
Analysing and evaluating 
• Compare observations and predictions with those of others 
Communicating 
• Represent and communicate observations and ideas about 

changes in objects and events in a variety of ways 

Historical Skills 
Questioning 
• Pose questions about past and present objects, people, 

places and events 
Researching 
• Collect historical data and information from a variety of 

given primary resources. 
• Interpret, sort and record historical information displayed 

from a variety of given primary resources  
• Sequence significant historical events about personal and 

family history 
Analysing 
• Identify perspectives (point of view) about changes to 

daily life from people in the past or in the present 
• Compare places, family life, people and objects from the 

past or the local area with those from the present 
• Distinguish between and identify significance when 

exploring people and places of the past 
Evaluating and reflecting 
• Draw simple conclusions based on discussions, 

observations and information displayed in pictures and 
texts  

• Reflect on learning to propose how to care for places and 
sites that are important or significant 

Communicating 
• Present narratives, information and findings in oral, 

graphic and written forms using simple terms to denote 
the passing of time  

 

Geography Inquiry and Skills 
Questioning 
• Pose questions for investigation about the features of places at a 

local scale and people’s connections to these. 
Researching 
• Collect geographical data and information from the field, through 

observation and other sources  
• Sort, record and represent geographical data and the 

geographical features of places by constructing tables, plans and 
labeled maps 

Analysing 
• Interpret data and information to draw conclusions and describe 

the direction and location of places, using terms such as north, 
south, opposite, near, far 

Evaluating and reflecting 
• Reflect on learning to propose how to care for places and sites 

that are important or significant 
Communicating 
• Present information and findings in oral, graphic and written 

forms using simple terms to describe direction and location 
• Describe, explain and represent findings and viewpoints from 

geographical investigations 
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RESEARCH PROCESS 
 

History, Civics, Health, Humanities 
 
Identifying an area of interest to research 
 
Posing questions  

• Developing questions to guide the research 
 
Selecting and using sources of information 

• Finding appropriate resources  
• Analyzing and synthesizing information including identifying points of view 
• Recording key information 

 
Reviewing  

• Connecting information discovered to prior knowledge and questions 
posed 

• Posing further questions and conducting research if necessary 
 
Communicating  

• Selecting appropriate methods for sharing findings 
• Communicating new knowledge 

ARTS AND DESIGN PROCESS 
 

Technologies, Media, Arts  
 

 
 

SCIENTIFIC INQUIRY 
 

Science 
Questioning 
 
Hypothesising 
 
Planning and conducting 

• Guided investigations 
• Conducting fair tests 

 
Recording 

• Observing, collecting and 
recording data 

 
Analysing and Evaluating (and 
reposing question) 
 
Communicating 

FIELD STUDY 
 

Environmental, Earth and Health 
Sciences, Geography 

 
Questioning and planning 
 
Collecting and recording  

• By observing, interviewing or using a 
range of sources 

 
Interpreting, analyzing and concluding 
 
Communicating 
 
Reflecting and responding 

PROBLEM SOLVING 
PROCESS 

 
Action Based Learning 

 
Define the problem 
 
Brainstorm solutions 
 
Choose the best solution 
 
Make a plan 
 
Follow the plan 
 
Test and analyse solutions 

 Inquiry Processes 
There are many different types of 

processes people can use in order to 
inquire. Different questions, and different 
learning areas require particular inquiry 

processes.  
By explicitly teaching these processes for 
relevant inquiries, students can develop 

life-long inquiry skills that are embedded in 
the Victorian Curriculum. Students will also 

develop the specific Learning area skills 
required to attain the Victorian 

Achievement Standards described  
on page 2. 
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PERSONAL AND SOCIAL CAPABILITY 
STANDARD 
By the end of Foundation level, students identify and express a range of emotions 
in their interactions with others. They recognise personal qualities and 
achievements by describing activities they enjoy at school and home, noting their 
strengths.  They recognise that attempting new and challenging tasks are an 
important part of their development.  
Students identify different types of relationships. They begin to identify and 
practise basic skills for including and working with others in groups. 
 
By the end of Level 2, students show an awareness of the feelings and needs of 
others. They identify and describe personal interests, skills and achievements and 
reflect on how these might contribute to school or family life. They recognise the 
importance of persisting when faced with new and challenging tasks. 
Students recognise the diversity of families and communities. They describe 
similarities and differences in points of view between themselves and others. 
They demonstrate ways to interact with and care for others. They describe their 
contribution to group tasks. They practise solving simple problems, recognising 
there are many ways to resolve conflict. 
 
Foundation Self-awareness and Management 
• Build vocabulary to; 
             - Express emotions 
             - Describe feelings 
• Identify and express their own; 
             - Likes and dislikes,  
             - Needs and wants,  
             - Abilities and strengths 
• Recognise problems or challenges are part of life  
• Identify and use actions that can be undertaken to manage problems 
 
Foundation Social-awareness and Management 
• Identify a range of groups to which people belong 
• Include others  
• Work collaboratively with peers 
• Describe events and feelings when experiencing positive interactions or 

conflict 
• Try new things (take risks) 
 
Year 1/2 Self –awareness and Management 
• Extend vocabulary to recognise and describe emotions  
• Appropriately shares emotions  
• Identify personal strengths and describe their usefulness in everyday life 
• Identify strategies to use when faced with unfamiliar or challenging situations 
 
Year 1/2 Social awareness and Management  
• Identify how families can have a range of relationships  
• Listen to others’ ideas, and recognise that others may see things differently  
• Describe ways of making and keeping friends, and the effects of modifying 

their behaviour  
• Participate and contribute to group tasks  
• Reflect on/evaluate their contribution to group tasks 
• Identify conflict and appropriateness of ways of dealing with conflict 

CRITICAL AND CREATIVE THINKING 
STANDARD 
By the end of Level 2, students use and give examples of 
different kinds of questions. Students generate ideas that are 
new to them and make choices after considering personal 
preferences.  Students identify words that indicate components 
of a point of view. They use reasons and examples for different 
purposes. 
Students express and describe thinking activity. They practice 
some learning strategies. Students demonstrate and articulate 
some problem-solving approaches. 
 
Questions and Possibilities 
• Identify, describe and use question stems to gather 

information and ideas  
• Consider how emotions and reactions can affect thinking 
• Make simple modifications to known ideas and routine 

solutions  
• Generate some different ideas and possibilities 
Reasoning 
• Examine words that indicate cause and effect 
• Compare reasons for own and others reasoning 
• Consider how reasons and examples are used to support a 

point of view and illustrate meaning 
Metacognition 
• Develop a language to describe thinking  
• Explore different learning strategies  
• Investigate ways to problem-solve,  

ETHICAL CAPABILITY 
STANDARD 
By the end of Level 2, students identify and describe ethical 
concepts using illustrative examples from familiar situations 
and a basic vocabulary about ethical problems and their 
outcomes. 
Students identify and explain acts and situations that have 
ethical dimensions, using illustrative examples.  They explain 
that personal feelings may influence the way people behave 
in situations where ethical issues are involved. 
 
Understanding Concepts  
• Explore the meaning of right and wrong, good and bad 
 
Decision Making and Actions 
• Explore behaviours considered right and those 

considered wrong and the reasons why they are 
considered so 

• Explore the effects that personal feelings can have on 
how people behave in situations where ethical issues 
are involved 

 

 

INTERCULTURAL*CAPABILITY*
STANDARD 
By the end of level 2, students begin to distinguish what is 
familiar and different in the ways culturally diverse individuals 
and families live.  They describe their experiences of 
intercultural encounters, and identify cultural diversity in their 
school and/or community.   
Students explain how they might respond in different cultural 
situations.   
 
Cultural Practices 
• Compare how culturally diverse individuals and families 

live 
• Describe their own experiences of intercultural 

encounters 
  
Cultural Diversity 
• Identify and discuss cultural diversity in the school 

and/or community 
• Imagine and explain what their responses might be if 

they were placed in a different cultural situation or 
setting 

 

 

FOUNDATION – Year 2 General 
Capabilities 

Many inquiry skills in the content areas (Science, 
History, Geography, Civics and Citizenship (3-6), 
Design Technologies, Economics and Business 
(5-6) are embedded in the General Capability: 

Critical and Creative Thinking.  
Personal and Social Capability is developed 

through any Inquiry when students are given the 
opportunity, and taught the skills, to manage their 

own learning and work collaboratively with 
others.  

Ethical Capability and Intercultural Capability 
describe values, attitudes and behaviours 

students will develop through deeper 
investigation and empathy and understandings of 
issues and opportunities presented in particular 

inquiries. 
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